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To All Teachers and Students

This supplement has been prepared to provide the additional content now
included in Physical Education Studies Units 1A, 1B, 1C and 1D as a result of
the syllabus revisions implemented for Year 11s in 2010.

It contains the following:

* An overview that maps the content of the text to content areas specified in
the syllabus.

* Content areas not included in the current Physical Education Studies: A
Resource for Units 1A-1D publication (ISBN 9781 921395 27 6). This content
has been presented in six areas to match the content as outlined in the new
revised syllabus for 2010.

If you have any concerns, queries or feedback regarding anything presented in
this supplement, please contact Impact Publishing on (08) 9286 4209 or email
info @impactpublishing.com.au.

PLEASE NOTE

This supplement is available ‘free-of-charge’:

* in printed form with each copy of the Physical Education Studies: A Resource
for Units 1A-1D purchased for the 2010 school year

* on CD - one sent to each Physical Education Department

e as a download on the Impact Publishing website —
www.impactpublishing.com.au (Updates page — 1A-1D 2010 Supplement).

The current edition of Physical Education Studies: A Resource for Units 1A-1D
will be updated for the 2011 school year to incorporate all syllabus revisions. We
sincerely apologise for any inconvenience in the interim.



PHYSICAL EDUCATION STUDIES UNITS 1A-1D:

1. Developing physical skills,
strategies and tactics

2. Motor learning and
coaching
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4. Biomechanics

apply basic movement skills, patterns
and techniques in selected sports in
response to selected activity or game
situations

know the Fitts and Posner model of
the phases of learning

classification of motor skills

understand the basic process of
coaching/teaching a skill

explain the five major functions of
bones

identify the four bone classifications

identify the major bones that assist
with movement within the skeletal
system

understand anatomical planes

explain the basic structure and
function of the respiratory system

identify how knowledge of
biomechanics can improve
performance and prevent sports
injuries

understand how the use of phases
of movement can assist with
biomechanical analysis

Implied in
Chapter 4

CC DVD Set
(14 Sports)

pp. 110-14
pp. 124-29

pp. 138-39,
S1-6

p. S47

pp. S44-46
pp. 42-45

pp. 53-55
pp. 252-61

pp. 74-75

pp. 98-99
S$50-54

define the terms ‘strategy’ and ‘tactic’

know the basic classifications of
physical activity

understand and develop tactical
concepts within a selected sport

identify basic tactical problems
associated with a selected sport

identify and apply solutions to
selected tactical problems

observe skills using basic tools,
schema and rubrics

explain the relationship between
components of performance related
fitness and skill development in terms
of balance, speed, strength, flexibility

know the basic elements of a training
session

explain the structure and function of
the central circulatory system

explain the basic functions of the
muscles

explain the three types of muscles

understand the basic terminology
used to describe types of movement

identify the major skeletal muscles
that assist with movement

define tendons and ligaments

identify the three body types
(somatotypes)

define simple biomechanical
principles relating to motion

p. 14

pp. 10-13,
26

pp. 21-30

pp. 21-30

pp. 21-30

pp. 30-40,
411-29

pp. 287-93

pp. S7-9

pp. 240-52

p. 58

pp. 58-60
pp. 50-53

pp. 60-62

pp. 46, 60
pp. 70-73

pp. 77-80



CONTENT OVERVIEW BY UNIT AND PAGE NUMBER

apply movement skills in modified
game situations using consistency
and precision control

adjust movement skills and
techniques in response to simple
tactical problems

understand the role and
responsibilities of a coach

define leadership and the qualities of
a good leader

identify different styles of leadership
and their relationship to coaching

explain the characteristics of skeletal
muscle tissue

understand skeletal muscles have
and origin and insertion point that
determines the action of the muscle

simple understanding of how force is
produced and how force is absorbed
by equipment used and the body

Implied in
Chapter 4

pp. 21-30

pp. 130-55

pp. S10-12

pp. 132-35

S12-16

pp. 58-60

pp. 60-63

pp. 80-96

develop and apply simple team or
individual strategic plans and tactics

use of width and depth in attack

understand how different coaching
strategies are used to consolidate and
extend skill development

identify types of feedback

identify the relationship between
feedback and skill development

identify types of muscle contractions

identify types of joints and their
associated movements

describe the relationship between
joint movement and antagonist pairs

identify types of movement used in
selected sports

explain the relationship between
the muscle fibre types and physical
activity

identify technical errors in
performance in a selected sport

using checklists or video with the
preparation, action and follow through
phases

understand steps to analyse a specific
skill to improve performance during
preparation, action and follow through
phases

use simple result based quantitative
measure

pp. 14-30

pp. 14-30

pp. S17-35

pp. S34-37
pp. S37-42

pp. S47-48
pp. 46-53

pp. 60-61

pp. 50-53

pp. 66-69

pp. 98-104
412-29

pp. 98-104
412-29
37-39

pp. 37-39



















UNITS 1A-1D SECTION TWO: MOTOR LEARNING AND COACHING

1. Autocratic

The autocratic leadership style incorporates telling and selling, and is
characterised by an authoritarian approach in which the leader has complete
power. This is leadership by command where decisions are made without
any form of consultation. This style works well when the quality of the
decision is more important than its acceptance by the rest of the group,
when an immediate decision must be made, where there is no need for
input on the decision, where the decision would not change as a result of
input from the group, and where the motivation of the group members to
carry out subsequent actions would not be affected by whether or not they
were involved in the decision making. However, a poor leader may make an
autocratic decision because they assume they are right and do not need to
consult the rest of the group.

2. Democratic

The democratic leadership style incorporates testing and consulting, and
involves shared decision making with the leader and members working
together to produce a performing group. This is leadership by consultation.
The leader offers help when asked, provides alternatives and allows team
members to make choices. This style is usually appreciated by those in the
group, but it can be problematic when there are a wide range of opinions and
no clear way of reaching an equitable decision.

3. Laissez-faire

The laissez-faire (‘leave to do’, or complete freedom) leadership style includes
joining and delegating, and involves the leader in a minimal role, allowing the
group to make the decision, although they may still be responsible for the
outcome. In this type of leadership, the group learns from their own mistakes.
This style of leadership works best when team members are capable and
motivated in making their own decisions, and where there is no requirement
for central coordination.

Autocratic Democratic Laissez-faire

Leader influence

Laissez-
faire

True
Dictatorial

Tells Sells Tests Consults Joins Delegates

Figure 2.5: Leadership styles




UNITS 1A-1D SECTION TWO: MOTOR LEARNING AND COACHING

Task or Relationship Oriented Leadership?

In developing a flexible style of leadership, you also need to consider
personality type, which suggests that you will either lean towards achieving
the ‘task’ aspect, or satisfying the ‘relationship’ aspect of participation.

Those of us who are more interested in focusing on the task, tend to be
autocratic in our leadership style, for example, ‘We will play a zone defence to
reduce their penetration to the basket’. Those of us who are more interested in
developing relationships, are more democratic or laissez-faire in our style, for
example, ‘How do you think we’re going to stop them constantly penetrating
the key’ or simply allowing the team to play whatever defence they wish. You,
as leader, need to be aware of this and develop a balanced focus between
the task aspect and the relationship dimension.

facilitated by a nggnadclr:z\rl:;zent

Team needs

skilled leader

Figure 2.6: Balanced approach to task and relationships

Having a Flexible Leadership Style

The overall challenge for the leader, is to match their style of leadership to
the needs and expectations of the team, and the particular situation they are
facing. For example:

* the autocratic style is useful when the situation requires immediate
decisions to be made, if the team has a low degree of cohesion (ie. still
acting as individuals, rather than as a group), or if the activity involves an
element of danger. For example, a newly formed team of junior beginners
playing hockey.

* the democratic style is useful when time is not limited or important
and the goal is to encourage collaborative problem solving and decision
making, for example, developing the most effective strategy to apply to the
game next week.

* the laissez-faire approach, when used deliberately can be useful to
encourage a team to develop its own working patterns and strategies, if
the members have sufficient experience and the appropriate skills to cope
with this successfully.

Depending on the situation factors, the leader may need to adopt either a
more task-oriented, or more relationship-oriented approach. For example,
if the venue facilities are poor, the competition is not well-organised, or the
opposition is tough, a task-oriented approach would be needed, in order
to focus on the achievement of group goals. This approach would also
be appropriate for an elite team participating in a state competition. If, on
the other hand, it is a junior team playing their first practice match, then




UNITS 1A-1D SECTION TWO: MOTOR LEARNING AND COACHING

involving the group as much as possible would be the focus, and therefore, a
relationship-oriented approach more appropriate.

Research has shown that the size of the group also has an impact on the
choice of leadership style. The larger the team, the more difficult it is to
implement a person-centred approach, or a democratic style of leadership.
Athletes involved in individual activities, such as track and field events, tend
to prefer a more person-centred leadership style.

The following general trends have also been identified.

* Opverall, athletes seem to prefer leadership that is strong on technical and
strategic aspects of the activity, while at the same time considering the
needs of individual members of the team, and involving them in decision
making.

e Junior players and beginners tend to require more support and
encouragement.

* Male athletes are more receptive to an autocratic style of leadership than
females, who prefer a more person-centred approach.

* Cultural differences also need to be considered. In some cultures, people
are accustomed to being told what to do and therefore, find it difficult
to cope with anything other than an authoritarian style. In other more
democratic cultures, the expectation of the right to ‘have a say’ is extended
to the sporting arena and therefore, a democratic leadership style would
be more acceptable.

ACTIVITY 2.1: My leadership role

This activity is linked to Activity 2.2.

1C

Analyse the video footage that has already been taken of you in a
coaching situation. Summarise the styles of leadership you used and
describe the situation in which each was used. Rate its appropriateness
on a scale of 1-3 (1 = inappropriate and 3 = most appropriate).

Leadership style Situation Rating
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ACTIVITY 2.2: My Leadership qualities and skills

Read through the following list and:

* tick those skills you think you already have, and give examples.
* tick those skills you think you can develop.

1C

Canl... Already Can

have develop e

make good decisions? [l Qa
anticipate problems and deal with them proactively?

be good at planning and organising?

be self-confident?

be technically competent?

be a good teacher and coach?

communicate well?

deal with difficult people and handle conflict?

build and guide teams?

be trustworthy?

care for other people?

build and maintain morale?

accept people as individuals, but not their unacceptable
behaviour?

invite others to self-examine by confronting them
directly?

identify individual and group related issues?

emphasise the ‘here and now’ events?

listen to and draw questions from others?

give praise and words of encouragement to others?

supply useful information about the experience when
appropriate?

enforce certain rules and norms during an activity or
event?

I e T T I I e I e e I I I I
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UNITS 1A-1D SECTION TWO: MOTOR LEARNING AND COACHING

METHODS TO CONSOLIDATE AND EXTEND SKILL DEVELOPMENT

Teaching Simple and Complex Skills

When possible, it is best to practise the whole skill. However, if the skill is so
complex that athletes cannot develop an accurate mental plan, then the skill
should be broken into its component parts.

A simple sports skill is one that athletes can perform with little practice.
This ease of learning is usually a result of the simplicity of the skill. Whether
athletes consider a skill simple or complex depends both on their level of
interest, and their prior performance and observational experiences.

Simple Skills

Care should be taken to label a skill as ‘simple’ only when athletes acquire it
quickly and easily. There is a danger in assuming skills to be simple, based
on the coach’s perceptions.

There are two approaches commonly used in teaching simple skills:

1. Imitation
2. Demonstration/explanation followed by practise and feedback.

1. The Imitation Method

This requires the athlete to focus on what is to be imitated or copied. The
athlete watches a skill being performed and then attempts it. Often the
imitation is as accurate as the execution needs to be, and this should be
confirmed by the coach. When minor corrections are required, they should
be pointed out clearly. If athletes have trouble in imitating the skill, then it
should be realised, that for some reason, it is not as simple as expected.

2. The Demonstration/Explanation/Practise/Correction Method

This involves the following steps:
e a demonstration with minimal explanation

* an opportunity for practise, while being observed for correct features and
errors in execution

» feedback to correct errors, during practice if possible, otherwise with
opportunity for follow-up practise

» further practise and correction in more detalil if required.

See Figure 2.7 presented on the following page.






